Student Learning & Pedagogical Challenges and Choices
To be completed for each class at the end of each semester
http://www.mpcfaculty.net/senate/slo.htm
Why fill out this form?

It is an effort to promote dialog among faculty about what MPC students should be able to do as they exit our courses. The Academic Senate asks that you use this form to promote this dialog. We hope that, as a result of using this form, conversations will develop between instructors who teach within disciplines, in related disciplines, in courses that are sequential within a program, and across MPC. We hope the conversations reveal greater insight into student achievement of faculty-designed objectives and outcomes and ultimately lead to improvement in student learning. The value is in the dialog.

The Academic Senate considers the use of this form a “pilot project” for the first two semesters. Part I, with specific class records and information, is for faculty record-keeping purposes only. To preserve anonymity, it should stay with the instructor. Part II, with the four questions about student achievement of SLOs, is intended for both record keeping and encouraging dialog with colleagues. The Academic Senate would like to collect samples of the second page from a variety of faculty members willing to share on a voluntary basis. The information will be anonymously shared so that other faculty members might learn from their colleagues’ efforts and hopefully stimulate further dialog about student learning.

Remember, for our accreditation self study and site visit, evidence is required to show that MPC is evaluating student attainment of SLOs. Examples of Part II, shared on a voluntary and anonymous basis, will help provide this evidence. In addition, completion of Part II will signal that assessment of course SLOs has occurred for our yearly report to the accrediting agency.

Part 1: Course Information

	Instructor Name:

	Headley, Laura
	Date:
	6/12/09


	Course Number : 

	ENGL301
	Course Name:
	Academic Writing

	Semester:

	Spring 2009
	Section:
	5232


Student Learning & Pedagogical Challenges and Choices
To be completed for each class at the end of each semester

Part 2: Assessment of Student Attainment

	Student Learning Outcomes (upon successful completion of this class, students will have demonstrated the ability to….):


	· Develop thesis and use rhetorical strategies in the writing of coherent paragraphs and essays. 

· Practice successful planning, process, study and preparation skills for the completion of college-level reading and writing assignments. 

· Write clear, effective sentences, which demonstrate control of grammar, diction and technical conventions in academic writing.


	Assessment Methods (there should be one or more for each SLO):

	1. For the thesis: After an extensive lecture and activity session on thesis writing, students are given a multi-page thesis worksheet to complete. Part of this worksheet is completed in class, answers are shared and strategies explained among students with instructor guidance. The remainder of the worksheet is completed by students outside of class, as homework. It is then evaluated to determine whether or not the students have achieved an understanding of thesis statement development. Thesis statements are also continually assessed and critiqued throughout the semester in each writing assignment (beginning with the Introduction Paragraph Paper and continuing through each of the full essay assignments in the class).

2. For rhetorical strategies: I do not subscribe to the belief that each real writing task necessarily falls naturally into one of the traditional modes of discourse (sometimes called rhetorical modes or strategies).
 I do recognize that teaching these modes, or strategies, can be helpful in that it gives the student writer a name for the technique he or she needs, and helps him or her to learn a variety of techniques for responding to a variety of tasks. In the development of my writing assignments, I try to choose tasks that require the use of several writing strategies (as most real-life writing tasks do). I model these in lectures and in-class activities, and demonstrate that various strategies are also modeled by the course readings. Assessment is done on an assignment-by-assignment basis, and ultimately by the evaluation of the final in-class essay. 

3. For paragraphs: Of the five formal writing assignments given in my 301 class (not including portfolio and in-class writings), two are paragraph assignments. We spend the first weeks of class on—among other things—writing effective paragraphs (including introduction, body, and conclusion paragraphs). I evaluate these on an ongoing basis and continue to evaluate paragraph writing in each of the essay, in-class essay, and portfolio assignments.

4. For essays:  I assess student essay writing throughout the semester, beginning with a diagnostic in-class writing on our first day. The final assessment of a student’s ability to write a cohesive essay is done at the end of the semester when I evaluate the final in-class essay and the final portfolio (which contains at least one full-length essay and its complete revision).

5. For planning, process, study and preparation skills: Again, these skills are assessed throughout the semester. I conduct several lessons on the writing process and each stage or technique is explained and demonstrated. Students are then given the opportunity (both in class with peer and instructor support and outside of class) to practice the techniques and have them reviewed. The most formal assessment I conduct of these skills is when I assess the final portfolios which include documentation of the writing process the student engages in in the completion of one formal essay assignment: from pre-writing heuristics and note taking through planning (outlining, listing, etc.), drafting, re-drafting, writing, evaluation (by peers and by myself), and revision. My students are also required to keep a course calendar, and to keep their work in an organized folder or binder; these details are also evaluated at the time of submission of the final portfolio. 

6. For clear and effective sentences: Depending on the needs of my students (as demonstrated by their first-day, in-class diagnostic essays and subsequent early work—and also by their scores on the ESSC lab tests—which I review regularly), I conduct occasional grammar reviews. We generally cover common errors (such as run-on sentences, comma splices, sentence fragments, etc.), and I provide exercises to demonstrate how to recognize and correct sentence problems. These are evaluated as they are given. Additionally, sentence-level issues are assessed on an ongoing basis in each writing assignment (paragraph papers, essays, and in-class essay exams). Journals, however, are always free from such assessments; they are an opportunity for students to write casually and freely without concern for grammatical and mechanical conventions.  


	1. Did the students enrolled in this class appear adequately prepared and/or correctly placed? Please explain.

	This is a difficult issue to assess for this particular course. Students who enter ENGL 301 generally do so because they have been placed there as a result of their English Placement Test. There are, obviously, a variety of reasons a student may be placed in English 301 (instead of English 1A, for example). In the case of this specific class, there was one student who may not traditionally have been placed in ENGL 301. He is a tri-lingual language learner, and, while he did know about the ENSL program, he was interested in continuing with 301. After reviewing his diagnostic essay, I determined that he had a good chance of benefiting from 301. He did earn a passing grade in ENGL 301.  

	2. Please evaluate your students’ level of attainment of this course’s SLOs. Use whatever methods are best suited for your course, making sure that the results are comparable from semester to semester.

	As I have mentioned in the “Assessment Methods” section above, I put a variety of assessment methods to use for each of the learning outcomes. I keep detailed records in my grade book and can provide them upon request. My assessment of the basic levels of attainment of my seven ENGL 301 students in the Spring 2009 course, section #5232 for each SLO are as follows:

1. Develop thesis and use rhetorical strategies in the writing of coherent paragraphs and essays: As reflected by their scores on various thesis, paragraph, and essay assignments, the average attainment of these outcomes by the students in this 301 class was as follows: Paragraphs-86% (based on the average of their grades on all formal paragraph papers), Essays-82% (based on the average of their grades on all formal essay and in-class essay assignments, factoring out one “0” for a student who did not hand in one of her essays). 

2. Practice successful planning, process, study and preparation skills for the completion of college-level reading and writing assignments: The most meaningful evaluation of the attainment of these skills can be done by assessing the overall quality of the final portfolios which, as I have mentioned in the “Assessment Methods” section, include examples of documentation of the entire writing process the student engages in: from pre-writing heuristics and note taking through planning (outlining, listing, etc.), drafting, re-drafting, writing, evaluation (by peers and by myself), and revision. As reflected by their portfolio grades, the average attainment of these outcomes by the students in this 301 class was 96%  (Rare, but encouraging).
3. Write clear, effective sentences, which demonstrate control of grammar, diction and technical conventions in academic writing: This set of outcomes is more difficult to assess overall. By using the ESSC lab scores and my own assessments, I would estimate that the average attainment of these outcomes by the students in this ENGL 301 class was 85% for ESSC lab scores and 87% for my own assessments.

	3. Did you make any substantial pedagogical changes this semester? Please indicate the role that student attainment of your SLOs played in the development of these changes.  

	After a disappointing result in SLO achievement and final grades in my ENGL 301 class in the Fall of 2008, I did make some changes this semester. The most significant change that I made involved conducting assessments of student performance more frequently throughout the semester. I continued with the change I implemented last semester of adding a mid-term assessment score, which was distributed to the students and explained thoroughly so that they could have a clear sense of their performance. But I did further additional assessments as well, and took several students aside earlier in the semester to share my concerns with them about their performance. I referred several students to academic advising, and I did a fair amount of counseling myself after class and during office hours. The result of all of this is that several students dropped my class this semester prior to the final drop date. I think that it is highly likely that each of the students who dropped the class would not have been able to earn CR in the course, and would have greatly lowered all of the numbers in this SLO assessment. Although I am glad that all of my students in this Spring 2009 section of ENGL 301 seemed to have had a successful term in my class, I wish I didn’t have to credit some of that success with the elimination of those students who were not able to achieve success. I would rather have been able to retain those students and help them to succeed. Unfortunately, this is not always possible. 
In addition to the changes I made involving periodic assessments, I also changed several reading selections this semester, and added various grammar reviews to address the needs of my students.

As a result of the added assessment reports and increased review sessions, at least four students who might have failed to earn CR in the course had  significant improvement in their SLO attainment (and did manage to earn CR), and as many as 7 students decided to drop the class rather than remain and complete the term. 

	4. Do you intend to make any substantial pedagogical changes when teaching this class in future? If so, what changes do you intend to make, and why will you make them?

	Changes to the pedagogy of my ENGL 301 class in the fall of 2009 will be based upon the needs of my particular students and upon my continued development as a teacher though research in the field of rhetoric and composition (mostly through journals and conference literature). If I learn that recent scholarship supports a change, I am likely to update my curriculum and try something new. 


� See Connors, Robert J. “The Rise and Fall of the Modes of Discourse” College Composition and Communication 32 (December 1981): 444-55. 





